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Abstract: Enhancing Information Literacy Skills through Think Talk Write Online Learning
Model. Objectives: This study aims to analyze the effectiveness of the Think Talk Write (TTW)
learning model which is carried out online on students’ information literacy skills at the tertiary level.
Method: This study used a quasi-experimental method with a pretest-posttest non-equivalent control
group design. The research was conducted on students of Indonesia University of Education social
studies program with a total of 250 people consisting of 125 people in the experimental group and 125
people in the control group. Findings: The results showed that Think, talk, and write activities have an
impact on providing students with opportunities to read, process, and utilize various information.
Conclusion: The conclusion is that the application of the TTW learning model has a higher effectiveness
than the application of conventional learning models in terms of achieving student information literacy.
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Abstrak: Meningkatkan Keterampilan Literasi Informasi melalui Model Pembelajaran Online
Think Talk Write. Tujuan: Penelitian ini bertujuan untuk menganalisis keefektifan model
pembelajaran Think Talk Write (TTW) yang dilakukan secara online terhadap kemampuan
literasi informasi siswa di tingkat perguruan tinggi. Metode: Penelitian ini menggunakan metode
eksperimen semu dengan desain pretest-posttest non-equivalent control group design. Penelitian
dilakukan pada mahasiswa program studi Sosial di Universitas Pendidikan Indonesia dengan
jumlah 250 orang yang terdiri dari 125 orang pada kelompok eksperimen dan 125 orang
pada kelompok kontrol. Temuan: Hasil penelitian menunjukkan bahwa kelas yang menerapkan
pembelajaran TTW memiliki rata-rata nilai posttest literasi informasi yang lebih tinggi
dibandingkan kelas konvensional. Kegiatan berpikir, berbicara, dan menulis berdampak pada
pemberian kesempatan kepada siswa untuk membaca, mengolah, dan memanfaatkan berbagai
informasi. Kesimpulan: Kesimpulannya adalah penerapan model pembelajaran TTW memiliki
efektivitas yang lebih tinggi dibandingkan penerapan model pembelajaran konvensional dalam
hal pencapaian literasi informasi siswa.

Kata kunci: literasi informasi, Think Talk Write, pembelajaran online.
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B INTRODUCTION

The application of learning during the
Coronavirus Disease 2019 (Covid-19) pandemic
had a significant impact on the model of
implementing learning in schools. During the
Covid-19 emergency, learning is carried out online
and blended to reduce the potential for crowds
to appear in institutions so as to reduce the rate
of spread of the corona virus. Online learning
allows teachers to share teaching materials in the
form of power point slides, learning videos and
others so that they can still facilitate students’
learning. The application of online learning allows
students to follow the learning process from their
respective homes, although this learning is often
constrained by the lack of availability of internet
services in addition to cost constraints (Bundy,
2002; Cruickshank, 2019). Online or online
learning is a change from conventional learning
towards digital forms so that there are
opportunities as well as challenges to efforts to
improve student literacy (Deyrup, 2009; Daris
Hadianto et al., 2022). Entering the XXI century,
students are faced with demands to have basic
literacy, especially information literacy. According
to Bruce et al., (2006), information literacy is an
ability that must be possessed by everyone,
especially students because in teaching and
learning activities students are exposed to a lot
of information from various sources of information
so that they must be able to select the correct
information. Students need information to adjust
their academic environment which is different
from other circles (Bundy, 2002).

The amount of information available on
various media today does not guarantee that
someone is able to find, use, evaluate and utilize
the information effectively (Fitzpatrick &
Meulemans, 2011; D. Hadianto et al., 2021).
Having a lot of information does not mean that all
information needs are met. This is because the
information obtained is not necessarily in

accordance with what is needed because many
of them cannot be justified. Thus, it is very
important to improve students’ information
literacy skills. Improving information literacy plays
arole in building students’ abilities in finding,
analysing and utilizing information to complete
assignments at school. Observations that have
been made at universities in the odd semester of
the 2020/2021 academic year of the science
study program show that student learning
outcomes are still low. The results of the
observation on the results of the formative test
indicate that students’ information literacy during
the application of conventional methods while
studying from home during the Covid-19
pandemic is still lacking. This is because the level
of student information literacy can be reflected in
the magnitude of student achievement.
Information literacy contributes to learning
achievement by 61.9%. Information literacy
causes students to be able to choose and use
information for appropriate problem solving and
success in learning (Lecea & Perez-Stable, 2019;
O’Brien & Russell, 2012). Based on the
problems encountered in the secondary school,
it is necessary to improve and select learning
models to improve students’ information literacy.
The chosen learning model seeks to cause
students to remain active in learning by looking
for information related to learning materials even
though learning is carried out online from home.
Learning by encouraging massive information
seeking will foster knowledge that can have an
effect on improving student learning outcomes.
One of the learning models that causes students
to be active in finding and disseminating
information related to learning is the Think Talk
Write (TTW) learning model. The application of
the TTW learning model encourages students to
communicate their learning outcomes
(Cruickshank, 2019; Marfleet et al., 2005). A
similar opinion was expressed by (Erjavec &
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Voleie, 2010) that the TTW learning model is
learning that implements thinking, speaking, and
writing processes.

Giving students the opportunity to think,
speak and write related to the material being
studied will affect students’ information literacy.
According to Mubaroq et al. (2018), information
literacy is the basis of thinking and doing things in
life, so information literacy is very important for
everyone. Thus, the formulation of the problem
proposed in this study is How effective is the
TTW learning model that is applied online on
student information literacy at the tertiary level?
Good information literacy skills will have an
impact on student learning abilities which in turn
can contribute to improving student learning
achievement.

B METHODS
Participant

The sample in this study were students from
the Indonesia University of Education from the
social and science study program which consisted
of 250 people who were distributed to 125
students for the experimental class and 125
students for the control class. The population in
this study were all students at the Indonesian
Education University, while the sample in this
study were students from several social and
science study programs as many as 250 students.
The students sampled in this study came from
several social and language study programs,
including the Indonesian language education study
program, library and information, Citizenship
Education, and Sociology who are in the second
to fifth semester of the 2021/2022 academic year.
Research data in the form of pretest and posttest
scores of information literacy. The rationale for
selecting the sample for students is that the level
of information literacy is sufficient so that the
measurement of information literacy can be
carried out objectively and accurately. In
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addition, the level of information literacy needs
at the student level is very necessary, especially
in supporting the creation of scientific papers in
fulfilling academic tasks at universities.

Research Design and Procedure

This study used a quasi-experimental
method with a non-equivalent control group
pretest-posttest design. In accordance with the
research design chosen by the researcher, namely
the One-Group Pretest-Posttest Design, the first
researcher conducted a pretest on students to
determine information literacy skills in supporting
scientific publications. After getting a profile of
students’ information literacy skills, the
researchers analyzed what aspects they lacked.
Then the intervention was carried out using the
Think Talk Write (TTW) learning model. At the
time of the intervention, the teacher gave an
explanation of the TTW model (thinking,
speaking, and writing). At the beginning of the
lecture process, the teacher provides topics as
study material for lecture material. In the thinking
phase, students are invited to think together by
looking for some cases that exist in social life or
previous studies on lecture material as material
to deepen the material, then students are given
the opportunity to speak and express their
opinions according to their findings with each
other. After that, it ends by giving students the
opportunity to write down their findings using their
own language which has been equipped with the
findings of their friends. This intervention was
carried out in groups and individually. The
intervention process ends with an evaluation at
the end of the learning process. After a few weeks,
a posttest was conducted to determine
information literacy skills after the intervention
using the TTW model. The time interval between
the pretest and the intervention was one week,
the intervention was carried out 3 times on lecture
material which took 3 weeks. From the
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intervention to the posttest the distance is 2 weeks
to avoid remembering the answers at the time of
the intervention, so this study takes less than 10
weeks or halfa semester.

Instrument

The instruments used include evaluation
questions to measure information literacy skills
at the pretest and posttest, as well as explanatory
material about information literacy. Instruments
to measure students’ information literacy skills,
namely a matter of descriptions of information
literacy related to lecture material. The information
literacy framework according to the standards
of the Association of College and Research
Libraries (ACRL) consists of five standard
indicators as follows (Eynon, 2013) 1)
Determining the Nature and Scope of
Information, This indicator is used to determine
student skills in terms of: (a) formulating
information that required, (b) identify the type and
variety of information formats, and (c) the ability
to re-evaluate the nature and scope of the
information obtained. 2) Accessing Information
Effectively and Efficiently. This indicator is used
to determine students’ skills in terms of: (a)
choosing a search method; (b) using search
strategies such as boolean operators, truncations,
URLs, and document types; and (c) citing,
recording, and managing information sources. 3)
Evaluating Information Based on Sources, this
indicator is used to determine students’ skills in
terms of’ (a) summarizing the main ideas quoted;
(b) use the main idea from the information

obtained to construct a new concept; and (c)
compare and analyze the information obtained
with existing knowledge. 4) Using Information for
Specific Purposes, this indicator is used to
determine student skills in terms of’ (a) using new
information and previous knowledge to produce
work; (b) communicating the results of the work
with appropriate media; and (c) using a
bibliography in making works. 5) Using
Information Ethically, this indicator is used to
determine students’ skills in (a) using copyrighted
information; and (b) identify information that
needs to be accessed with special permission.
Each indicator is represented by 5 questions. The
final answer from the search and use of
information carried out by students is in the form
of articles both conceptually and reinforced with
research evidence that they have found. The test
given is in the form of a description test (short
report) and multiple choice. In addition to test
questions, researchers also use . Questionnaire
instrument. The information literacy statement in
the questionnaire was prepared by adopting the
information literacy rules of Suryadi (2019). The
type of questionnaire that is applied is a closed
questionnaire in the form of positive statements
with answer choices in the form of a Likert scale
1-4 (Table 1). The questionnaire was distributed
on the google form link, then students were asked
to choose one of the answer options that matched
what the students experienced and felt.
Hypothesis testing was carried out with Ananova
and data processing was carried out with the help
of'the SPSS 17.0 data processing package

Table 1. Statements on the information literacy questionnaire

Information

Literacy Statement ]S)tl:ggfz Eg():leet Agree St:g:legely
Model
Identification
Empowering 1 can easily explain the topic 1 2 3 4
8 myself

without the help of the teacher to

explain

1325



1326 | Jurnal Pendidikan Progresif, Vol. 12, No. 3, pp. 1322-1333, December 2022

I can determine the target of the 1 2 3 4
paper that [ make

I understand the correct format 1 2 3 4
for writing a paper

I can identify keywords to make 1 2 3 4

it easier to find information
according to the topic of the

paper
I use books and the internet to 1 2 3 4
search for information

Besides books and the internet, I 1 2 3 4

use dictionaries, magazines,
newspapers, and the surrounding
environment as sources of

information

Organization

I can choose the information that 1 2 3 4
suits my needs

I can identify information in the 1 2 3 4
form of facts, opinions, and

fantasies

I can  identify  accurate 1 2 3 4
information

I can make a logical order of 1 2 3 4
information

I understand information in the 1 2 3 4

form of images (diagrams,
structures, illustrations) and can
sort out information that is more
relevant to use.

Create

I write my own opinion in the 1 2 3 4
paper

I revise and edit papers myself 1 2 3 4
or ask friends for help

I compiled a list of references 1 2 3 4

based on the sources of
information I used

Data Analysis SPSS. Normality and homogeneity tests were

The data obtained related to information ~ carried out before the Anacova test was
literacy skills at the time of pretest and posttest ~ performed. The data normality test was based
were processed using ANOVA with the help of  on the results of the Kolmogorov-Smirnov test,
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both pretest and posttest data on information
literacy in the experimental class and control class
with the criteria of sig value. or p > 0.05 if normally
distributed. The homogeneity test was carried out
based on Levene’s test on the pretest and posttest
information literacy data with the criteria for
significance value or p>0.05 if homogeneous.
Hypothesis testing was carried out through
analysis of covariance (anakova). Researchers
used the SPSS 17.0 application to test the
hypothesis. In addition to being presented in the
form of inferential statistics, the researchers
presented the data in the form of narratives and
diagrams with the aim of clarifying the data
displayed. The data obtained are confirmed by

100
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theory or previous studies to strengthen the
research findings.

B RESULTSAND DISCUSSION

The results of this study were explained from
the pretest and posttest data on student
information literacy. The information literacy data
shows that the average pretest score of the
experimental class students is 61.50 while the
average score of the control class is 51.45. The
average posttest score of the experimental class
students’ information literacy was 85.5 while the
control class had a lower posttest average of
75.67. The summary of the results of the pretest
and posttest is shown in Figure 1 below.

Experiment

Control

Pretest

Posttest

B Control WExperiment

Figure 1. Average information literacy score of experimental and control class students.

The results of the normality test of data
based on the results of the Kolmogorov-Smirnov
test showed that both the pretest and posttest
data on information literacy in the experimental

class and control class were normally distributed
which was indicated by the sig value. orp>0.05.
The summary of the results of the normality test
is shown in Table 2.

Table 2. Normality test results

Kolmogorov-Smirnova

Aspect Class Statistics df Sig. Alpha  descirption
@)
Information Pretest 130 125 200 0,05 Normal
Literacy Experiment
Posttest .143 125 250 0,05 Normal

Experiment
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Pretest .167 125 122 0,05 Normal
Control
Posttest .170 125 .260 0,05 Normal
Control

Meanwhile, the results of the homogeneity
test based on Levene’s test indicate that the
pretest and posttest data on information
literacy have a homogeneous variance. The

homogeneity of the data is indicated by the
significance value or p > 0.05. The results
of the data homogeneity test are shown in
Table 3.

Table 3. Summary of information literacy homogeneity test results

Group F dfl df2 Sig. (p) Alpha  Description
Information Pre-test .010 1 123 932 0,05 Homogen
Literacy

Post-test .261 1 123 724 0,05 Homogen

Hypothesis testing was carried out through
analysis of covariance (anakova). Based on the
analysis of covariance using the SPSS 17.0
application, it was obtained that the average

posttest corrected pretest (Estimated Marginal
Mean) information literacy data was obtained.
The results of the Ananova test are shown in Table
4.

Table 4. Average posttest corrected pretest

Group Pretest Posttest Average Notation
Corrected
Information ~ Experiment  2.8546 3.5654 3.463 a
Literacy
Control 2.7431 2.9745 2.894 b

The average posttest score of information
literacy in the experimental class was 3.46
(notation a) which was higher than the average in
the control class with a score of 2.90 (notation
b). Based on the analysis of covariance at an alpha

of 0.05, it showed a significant difference in the
average corrected posttest score between the
experimental class and the control class.
Anaova test results are presented in Tables
4 and 5.

Table 5. Results of covariance analysis

Source Typelll df Mean F Sig. Partial
Sum of Square ») Eta
Squares Squared
Information Corrected Model 88.945 2 52.821 5.36 .035 345
Literacy
Intercept 380.235 1 423312 48.8 .002 .623
Pre-test .180 1 179 018 .895 .001
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Group 82.832 1 83.781 8.20 .006 185
(Treatment)

Error 356.423 245 12.153

Total 3756.03 250

Corrected Total  424.312 249

Based on the analysis of covariance, the
pretest obtained a value of F = 0.018 and a
significant value (p) = 0.895, meaning that the
value is greater than alpha 0.05, so the test results
indicate that the pretest score has no significant
effect, meaning that there is no linear relationship
with the posttest score. student information
literacy. Meanwhile, the results of the analysis of
group differences (treatments) showed a value
of F=8.15, with ap value =0.007 or a p value
<0.05, meaning that the treatment had a significant
effect on the information literacy score. In other
words, the application of the TTW learning model
is more effective than the application of the
conventional learning model to students’
information literacy which is reflected in the
information literacy score of the class that applies
TTW learning which is significantly higher than
the conventional class score. These findings
indicate that the implementation of the TTW
learning model has a positive impact on increasing
students’ information literacy.

The findings of this study are in line with the
research findings of (O’Brien & Russell, 2012)
that the application of the TTW learning model
contributes to improving students’ information
literacy skills. The findings of this study are also
in line with the opinion of (Khan & Idris, 2019;
Sturtevant & Kim, 2010) that the use of the TTW
model in literacy learning will contribute to
improving students’ ability to have good literacy.
The students’ information literacy ability which
increased significantly in the experimental class
was the contribution of the application of the
TTW model which gave students the opportunity
to obtain relevant, reliable, and valid information

through efforts to search various sources of
information either through the internet, textbooks,
and other learning resources. In TTW learning,
students are encouraged to continue to seek and
use information to complete the task of preparing
papers which are the main activities of
implementing the TTW learing model. A person’s
ability to identify, find, evaluate, use information
for problem solving and communicate information
to others well can be said that someone has good
information literacy (Al-Aufi et al., 2017,
Spiranec & Pejova, 2010).

The increase in information literacy of
experimental class students can be related to the
impact of each stage of the TTW learning model
activity. The TTW learning model is implemented
in three stages, namely Think, Talk and Write.
Think activities have an impact on providing
students with opportunities to read, process, and
utilize various information. Giving students the
opportunity to find many reading sources and
think about their usefulness will be able to improve
students’ abilities, skills, and insights about the
information they choose (Griffin &
Ramachandran, 2010; Marfleet et al., 2005).
Furthermore, the ability to find and use this
information is a provision for self-development
in learning and working activities. The second
activity of implementing the TTW model is talk.
This second activity is in the form of student
discussions in groups so that they can contribute
to improving students’ ability to exchange
information (Lantz & Brage, 2006; McClaren,
2019). Activities to exchange information can
facilitate students to practice good communication
skills. According to (Lupton, 2008) learning by
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conducting group investigations causes students’
interest in learning to be higher, learning more
meaningful, and improving students’
communication skills.

Having the ability to communicate effectively
indicates a person has good information literacy.
The third activity in implementing the TTW model
is writing. This activity provides support for the
ability to write students’ information literacy
results. The TTW learning model can significantly
improve writing skills. Writing is the estuary of
reading, evaluating and utilizing information, thus,
learning activities that facilitate students to write
alot can have an impact on the development of
their information literacy (Schlesselman-Tarango,
2014; Shane & Shane, 2005). Writing ability is
strongly correlated with information literacy,
because someone who is literate in writing will
have the ability to recognize information needs,
evaluate information well, and create new
knowledge with the information he has.
Furthermore, efforts to improve information
literacy were carried out by exploring and
compiling information in written works (Swanson,
2005; Whitehurst, 2010).

The application of the TTW model in this
study was carried out through online learning, thus
providing a different and higher challenge than
TTW learning which is usually done offline. The
application of the online TTW model allows
students to carry out asynchronous activities so
that they are more flexible in finding and sorting
useful information. Distance learning carried out
online can develop independent learning and
increase the challenge of finding information so
as to increase students’ information literacy. This
is in accordance with the opinion of
(Schlesselman-Tarango, 2014; Whitworth,
2006), learning more independently or without
direct guidance from the teacher will spur
students to seek various information relevant to
learning materials and homework assignments that
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students must do. Giving students the opportunity
to seek information independently will have a
positive impact on the development of information
literacy and students become critical and logical
thinking and do not easily believe the information
obtained (McClaren, 2019; Neely-Sardon &
Tignor, 2018; Swanson, 2005)

B CONCLUSIONS

The conclusion of this study is that there is
a difference in effectiveness between the online
TTW learning model and the conventional learning
model on students’ information literacy. The TTW
learning model has a higher effectiveness than
conventional learning. Thinking, speaking, and
writing activities have an impact on providing
opportunities for students to read, process, and
utilize various information. Providing opportunities
for students to find many reading sources and
think about their uses will be able to improve
students’ abilities, skills, and insights about the
information they choose. Based on the
conclusions of the study, teachers are advised to
integrate the TTW learning model with topics that
discuss material related to students’ daily life
problems. Learning topics related to students’
daily lives generally attract students to think, talk,
and write even though learning is done from home
online. Students need to continuously strive to
improve information literacy through reading,
discussing and writing activities.

The implication of the research is the
importance of integrating life problems faced by
students into the learning process. This can make
students enthusiastic in participating in the learning
process, so this TTW model can be used in
various learning materials. In the process of
discussing the material in depth, the teacher can
use TTW to be more effective in understanding
the lecture material. This study has several
limitations, namely the sample comes from a group
of'social studies programs, the topics are limited
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to social topics, and only taken from one
university and only done online. For further
research, the researcher recommends testing this
TTW model by involving students from several
universities, various study programs, and being
tested directly or offline.

B REFERENCES

Al-Aufi, A. S.,Al-Azri, H. M., & Al-Hadi, N. A.
(2017). Perceptions of Information
Literacy Skills among Undergraduate
Students in the Social Media Environment.
International Information and Library
Review, 49(3), 163—175. https://doi.org/
10.1080/10572317.2017.1293416

Bruce, C., Edwards, S., & Lupton, M. (2006).
Six Frames for Information literacy
Education: a conceptual framework for
interpreting the relationships between
theory and practice. Innovation in
Teaching and Learning in Information
and Computer Sciences, 5(1), 1-18.
https://doi.org/10.11120/ital.2006.
05010002

Bundy, A. (2002). Growing the community of the
informed: Information literacy—a global
issue. Australian Academic and Research
Libraries, 33(3), 125—134. https://doi.org/
10.1080/00048623.2002.10755193

Cruickshank, J. (2019). The Critical Role of
Information Retrieval in STEM Information
Literacy. Science and Technology
Libraries, 38(1),83-97. https://doi.org/
10.1080/0194262X.2018.1544534

Deyrup, M. M. (2009). Information literacy:
Discipline-specific or core competency?
Slavic and East European Information
Resources, 10(2-3), 185-199. https://
doi.org/10.1080/15228880903019353

Eynon A. (2013) Welsh Information Literacy
Project, Library and Information Research,
37(114), 17-22.

Erjavec, K., & Voléi¢, Z. (2010). Information
Literacy: A means of preparing the students
in Slovenia for the information society.
Journal of Children and Media, 4(1),
59-76. https://doi.org/10.1080/1748279
0903407325

Fitzpatrick, M. J., & Meulemans, Y. N. (2011).
Assessing an Information Literacy
Assignment and Workshop Using a Quasi-
Experimental Design. College Teaching,
59(4), 142—149. https://doi.org/10.1080/
87567555.2011.591452

Griffin, K. L., & Ramachandran, H. (2010).
Science education and information literacy:
A grass-roots effort to support science
literacy in schools. Science and
Technology Libraries, 29(4), 325-349.
https://doi.org/10.1080/0194262X.
2010.522945

Hadianto, D., Damaianti, V. S., Mulyati, Y., &
Sastromiharjo, A. (2021). Enhancing
scientific argumentation skill through
partnership comprehensive literacy.
Journal of Physics.: Conference Series,
2098(1). https://doi.org/10.1088/1742-
6596/2098/1/012015

Hadianto, Daris, S. Damaianti, V., Mulyati, Y.,
& Sastromiharjo, A. (2022). Effectiveness
of Literacy Teaching Design Integrating
Local Culture Discourse and Activities to
Enhance Reading Skills. Cogent
Education, 9(1), 0—13. https://doi.org/
10.1080/2331186X.2021.2016040

Khan, M. L., & Idris, I. K. (2019). Recognise
misinformation and verify before sharing:
areasoned action and information literacy
perspective. Behaviour and Information
Technology, 38(12), 1194—1212. https:/
/doi.org/10.1080/0144929X.2019.
1578828

Lantz, A., & Brage, C. (2006). Towards a
Learning Society — Exploring the

1331



1332

Challenge of Applied Information
Literacy through Reality-Based
Scenarios. Innovation in Teaching and
Learning in Information and Computer
Sciences, 5(1), 1-15. https://doi.org/
10.11120/ital.2006.05010003

Lecea, M., & Perez-Stable, M. A. (2019).
Success of reiterative instruction: Looking
at faculty-librarian collaboration to
improve information literacy in political
science education. College and
Undergraduate Libraries, 26(1),35-51.
https://doi.org/10.1080/10691316.
2019.1575305

Lupton, M. (2008). Evidence, argument and
social responsibility: First-year students’
experiences of information literacy when
researching an essay. Higher Education
Research and Development, 27(4),399—
414. https://doi.org/10.1080/
07294360802406858

Marfleet, B. G, Dille, B. J., & Dille, B. J. (2005).
Information literacy and the undergraduate
research methods curriculum. Journal of
Political Science Education, 1(2), 175—
190. https://doi.org/10.1080/155121605
90961793

McClaren, M. (2019). Revisioning environmental
literacy in the context of a global information
and communications ecosphere. Journal
of Environmental Education, 50(4-6),
416-435. https://doi.org/10.1080/00958
964.2019.1687408

Neely-Sardon, A., & Tignor, M. (2018). Focus
on the facts: A news and information
literacy instructional program. Reference
Librarian, 59(3), 108—121. https://
doi.org/10.1080/
02763877.2018.1468849

O’Brien, T., & Russell, P. (2012). The Irish
‘Working Group on Information Literacy’
— Edging towards a national policy.

Jurnal Pendidikan Progresif, Vol. 12, No. 3, pp. 1322-1333, December 2022

International Information and Library
Review, 44(1), 1-7. https://doi.org/
10.1080/10572317.2012.10762909

Schlesselman-Tarango, G. (2014). Cyborgs in the
Academic Library: A Cyberfeminist
Approach to Information Literacy
Instruction. Behavioral and Social
Sciences Librarian, 33(1),29-46. https:/
/doi.org/10.1080/01639269.2014.
872529

Shane, J. M. Y., & Shane, J. M. Y. (2005).
Formal and Informal Structures for
Collaboration on a Campus-Wide
Information Literacy Program. Resource
Sharing and Information Networks,
17(1-2), 85—-110. https://doi.org/10.1300/
J121v17n01_08

Spiranec, S., & Pejova, Z. (2010). Information
literacy in South-East Europe: Formulating
strategic initiatives, making reforms and
introducing best practices. International
Information and Library Review, 42(2),
75-83.  https://doi.org/10.1080/
10572317.2010.10762848

Sturtevant, E. G, & Kim, G. S. (2010). Literacy
motivation and school/non-school literacies
among students enrolled in a middle-school
esol program. Literacy Research and
Instruction, 49(1), 68—85. https://doi.org/
10.1080/19388070802716907

Swanson, T. A. (2005). Applying a Critical
Pedagogical Perspective to Information
Literacy Standards. Community & Junior
College Libraries, 12(4), 65-77. https://
doi.org/10.1300/J107v12n04 08

Whitehurst, A. P. (2010). Information literacy and
global readiness: Library involvement can
make a world of difference. Behavioral
and Social Sciences Librarian, 29(3),
207-232. https://doi.org/10.1080/
01639269.2010.508678

Whitworth, A. (2006). Communicative



Rachman et al., Enhancing Information Literacy Skills through Think Talk Write... 1333

competence in the information age:
Towards a critical theory of information
literacy education. Innovation in Teaching
and Learning in Information and
Computer Sciences, 5(1), 1-13. https://
doi.org/10.11120/ital.2006.05010007



